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The research is in! Investing in early education is essential because: 
 

The early years are learning years. 
• The human brain develops more rapidly between birth and age five than during any other subsequent 

period.1   
• The first five years of  life are a time of  enormous social-emotional, physical and cognitive growth. 

These early years provide a window of  opportunity to “set either a sturdy or fragile stage for what 
follows.”2  

• A child’s ability to be attentive, focused and follow directions emerges in the early years. Structured early 
learning fosters these abilities for later success in school and life.3 

Early education prepares children for success in school. 
• Children who participate in high-quality early childhood education develop better language skills, score 

higher in school-readiness tests and have better social skills and fewer behavioral problems once they 
enter school. 4  

• Children with high-quality early learning experiences are 30% more likely to graduate from high school, 
and more than twice as likely to go to college.5 6   They are also 40% less likely to need special education 
or be held back a grade.7  

• Children from low-income families who participate in high-quality early childhood education programs 
show the greatest magnitude of  benefits – they repeat fewer grades and learn at higher levels.8 

• A child who enters school reading below grade level has only a one in eight chance of  catching up.9 
• Kindergarten teachers in Georgia, the first state with voluntary, universal pre-k for four-year-olds, 

report that children who participated in pre-k were better prepared for kindergarten, especially in the 
areas of  pre-reading, pre-math and social skills.10 

Early education is an investment that pays off. 
• Nobel Laureate and University of Chicago Economics Professor James J. Heckman found, through a 

broad evaluation of job training programs, tax policies, school reform, and financial interventions, that 
high-quality early education gives children “the advantage of an early start to their skill development 
improving their chances of participating in the job market in later years.” Heckman recommends 
focusing policy-related investments on children because they are likely to result in a higher level of skill 
development and yield a greater rate of return, concluding that, “the best evidence supports the policy 
prescription: Invest in the very young.”11  

• A 2003 report from the Federal Reserve Bank of Minneapolis, “Early Childhood Development: 
Economic Development with a High Public Return,” found that investments in early childhood 
education yield an estimated 16% for every dollar invested. 12 

• Adults who participated in high-quality early childhood education programs during their preschool years 
are more likely to be literate.  In addition, they are less likely to be dependent on welfare or arrested for 
criminal activity. 13   

 Early education promotes worker productivity. 
• When workers have reliable, quality early education and care arrangements for their young children, 

employers report reduced employee turnover, lowered absenteeism and increased productivity.14 
• Employee absenteeism as a result of  poor quality early education and care arrangements costs American 

businesses an estimated $3 billion per year.15 
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Not enough children are entering school with the benefits of high-quality early education to 
promote their school readiness. 
• Almost half  of  kindergarten teachers (46%) across the country report that at least half  of  their students 

have problems such as difficulty following directions and working independently, and a lack of  
academic skills, when they enter kindergarten.16   

• Almost 6,000 preschool-aged children in Massachusetts are currently on waiting lists to receive financial 
assistance to enroll in an early education and care program.17 

• With more than 60% of  young children in Massachusetts living in families where both parents work,18 
92% of  young children spend time in non-parental care.19  

• Recent studies have found that Massachusetts preschool classrooms vary considerably in the quality of  
education and care they provide.20 

• Consistent, well-educated and adequately compensated teachers are integral to positive outcomes for 
children.21 Yet low wages, inadequate educational opportunities and poor working conditions for early 
educators have led to high annual turnover rates (estimated at nearly 30% in Massachusetts) and 
difficulty in recruiting and retaining qualified staff.22

 
For more information, contact Ophelia Navarro, EEA Research and Policy Analyst 

at 617-330-7387 or onavarro@earlyeducationforall.org. 
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